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Abstract 
This research is carried out to conduct a needs analysis of the problems trainee teachers face in their Argumentative 
Writing. Argumentative writing is undeniably important to language users. This genre of writing is relevant as it 
helps learners become critical and reflective thinkers. However, it is most daunting as many ‘learners enter higher 
education with underdeveloped ability to think critically.’ In addition to weak content, another obstacle to writing 
among college learners is weak vocabulary. This study explores the needs for learning Argumentative Writing 
Skills for English as a Second Language. This research attempts to identify the needs of ‘argumentative writing’ 
learners when arriving at college, to explore the difficulties students experience with argumentation in academic 
writing and discuss the limitations of current instruction. Recommendations for improvements of instruction will 
also be made. Trainee teachers from the 27 teacher training institutes in Malaysia were involved. Stratified random 
sampling was employed to obtain data as the institutions are divided into 5 zones, Northern, Southern, Eastern, 
Central as well as Sabah and Sarawak. The data was collected using questionnaires and analysed using SPSS 20. 
The findings of the needs analysis showed that respondents are prepared physically, economically and 
psychologically for mobile learning. 
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Essay writing is a required task for academic communication. Students have to do much of their writing for 
assignments and exams in colleges as well as universities. It is however, a stressful task for many L2 learners 
because they have difficulty in generating ideas to discuss the essay topic, or have inadequate time to organise 
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their language and thoughts within the given period of time. It is also an extremely demanding and time-
consuming task for some ESL lecturers because they may not be able to give the scaffolding necessary regardless 
if it is an in-class or take-home exercise.  
 
English Language Academic (ELA) for the students from teacher training colleges is taught at Foundation level. 
The non-TESL optionists require a minimum of 13 credit hours. It is intended to achieve linguistic skills namely 
listening, speaking, reading, and writing as well as grammar. In semester two of the foundation programme, 
students are required to write expository and argumentative essays. Based on past experience, as an English 
Language lecturer, most students (about 90%) opt to write argumentative essays during the end of semester 
exams but only manage to pass as they tend to only attempt modestly.  
 
Although, since October 2011, the Malaysian Teacher Education Institution (IPGM) decided that students in 
teacher training institutions (IPG) no longer need to take MUET examination as a prerequisite to graduate with a 
degree, the ELA programme integrates the English language structures and proficiency in the language which is 
of outmost importance.  
 
In the process of teaching and learning regardless of the subjects, the use of materials which can be paper-based 
or computer-based is most important for effective teaching and learning. These two types of materials need to go 
through certain procedures to ensure that the materials are of good and satisfying quality. Collaborative planning 
in developing teaching materials is one of the ways to avoid doing work in isolation (Richards, 2005) as most 
instructors do. During the process of collaborative or shared planning, many things can be improved and this is 
beneficial for the materials developer to improve products. According to Oliva (2005), the process and products 
of teaching materials are important since the products are meant “…to be put into practice, tried out, revised, 
tried again, and revised again…” (Oliva 2005, p.467).  
2. Related Work 
Recent studies have proven that students were unable to express themselves in college writing due to poor 
vocabulary (Zhou 2009). Further,  Noorizah (2006) has discovered that Malaysian students’ barrier in the 
transition from high school to university was being ‘spoon-fed’. Ryker & Ponnudurai (2011) found very 
insightful findings in their research on the effect of online reading on argumentative essay writing quality. Their 
study reveals that interactive online engagement with words and images caters to the needs of learners in 
Malaysia and leads to desirable outcomes. They also suggest eliciting data that is closer to “real world” 
argumentative writing. They agree with Kellogg and Whiteford (2009) that giving regular writing practice and 
meaningful feedback is vital. However, it tends to overburden the already time-strapped instructors who tend to 
juggle a whole lot of other duties such as practicum and in-service teachers’ training besides going for countless 
courses and other programmes organized by the ministry or institutions of higher learning. Thus, this study 
suggests the development of a web-based resource to teach these very skills that are badly needed by the learners 
in our Malaysian context especially for the foundation level teacher-trainees. 
 
Argumentative writing is undeniably important to language users. (Embong 2011). This is because it allows 
language users to influence people’s opinion, to enlist people’s support, to change people’s behaviour and to ask 
for a direct action, when it is presented effectively. In Malaysian context, the teaching of argumentative writing is 
also important as this type of writing is included in KBSM. Nonetheless, many argumentative writing writers and 
students still lack the ability to write an effective argumentative essay. Thus, in the Malaysian higher learning 
institutions, although a lot of research has been conducted on web-based learning or e-learning (Md. Aminul 
Islam et al. 2010; Pramela Krish et al. 2011) as well as argumentative writing (Fatt 2007; Ting et. al 2011), to 
date there has not been an integrative research carried out regarding the use of a web-based resource to improve 
the writing of argumentative essays locally. 
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3. Methodology 
In order to investigate the learners’ needs for learning Argumentative Writing in a mobile manner, the following 
research questions lead the study: 
a) What are the needs for ‘argumentative writing’ learners when arriving at college? 
b) What are the difficulties students experience with argumentation in academic writing? 
 
The population of this study includes all the learners who are currently in their second semester of 
Foundation in Bachelor in Teaching programme in teacher training institutions throughout the country. Out of a 
total of 1139 learners, only 894 take English Language Academic.  
 
For the needs analysis stage, 168 learners were selected based on stratified random sampling procedure 
from the five various zones to take part in responding to the needs analysis questions. According to Creswell 
(2012), stratified random sampling is a quantitative sampling procedure in which researchers stratify the 
population on some specific characteristic, in this case, the various zones throughout Malaysia, using simple 
random sampling, from each stratum of the population. It must also be noted that the number of samples selected 
in each zone reflects the total number of learners who take ELA. 
 
Analysis of student needs for the development of Go-Argue mobile learning resource was conducted 
using questionnaires for needs analysis. The questionnaire was developed by the researcher to obtain students' 
views on teaching and learning in the teacher training institutes. The items in the questionnaire were adapted 
from a number of literatures (Rashidah 2012; Kamaruzzaman  2012; Wingate, 2012; Mohd Zaki 2011) and the 
researcher herself included items deemed necessary for Argumentative Writing. The questionnaire consists of 
seven sections.  
 
4.0 Findings 
41. The profile of learners 
 
Table 1: Number of Respondents for Needs Analysis by Gender 
Gender Number Percentage 
Male 28 16.67 
Female 140 83.33 
Total 168 100 
   
 
The findings of the study are as indicated in Table 2, whereby 168 respondents were involved and of this total, 28 
(16.67%) were male, while 140 (83.3%) were female respondents. All respondents are teacher trainees from the 
teacher training institutions. Table 1 summarizes the number and percentage of respondents by gender. 
 
Table 2: SPM English Grades of Respondents 
 
Grade Number of Respondents Percentage (%) 
A+ 8 4.77 
A- 30 17.86 
A 39 23.21 
B+ 29 17.26 
B 19 11.3 
C and below 43 25.6 
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Total 168 100 
 
Information in English achievement focused on the results of Sijil Pelajaran Malaysia (SPM) or Malaysian 
Certificate of Education (MCE). Analysis showed 4.77% (n = 8) received a grade of A+, 17.86% (n = 30) 
obtained a grade A-, 23.21% (n = 39) received an A, 17.26% (n = 29) received grades of B+ while 11.3% (n = 
19) got grade B. The majority, 25.6% (n=43) received grades C and below. Table 2 summarizes the achievements 
of the respondents in the SPM English.  
 
 
 
Figure 1: Self-rating of English Proficiency 
 
 
Most respondents, a total of 78 of them (46.4%) self-rated themselves as good as compared to only 8 (4.8%) and 
2 (1.2%) rated themselves as very good and excellent respectively. On the other hand, a total of 67 (39.9%) and 
13 respondents (7.7%) rated themselves as fair and poor in their English Language proficiency.  
 
 
Figure 2: Self-rating of English Writing Proficiency 
 
Figure 2 displays the self-rating of the respondents’ writing proficiency. Majority of the respondents rated 
themselves as good, 76 (45.2%) while 7 (4.2%) of them rated themselves as very good as compared to only 1 
(0.6%) in the excellent category.  
 
Most respondents, a total of 99 (58.9%) are exposed to the English Language through the internet. Other forms of 
exposure include radio (1.8%), television (9.5%), interactions with friends (2.4%) as well as usage at home 
(2.4%). All respondents stated that they have a hand phone. 
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A staggering 136 (81%) of the 168 respondents with a mean of 3.8 listed laptops as the most suitable learning 
tool, while for smartphones, 52 (31%) and 101 (60.1%) with a mean of 3.2 selected smartphones as the most 
suitable and suitable respectively.  
 
 
 
 
Table 3: The common activities by respondents using hand phones 
 
Mobile Technologies Rating Mean S.td 
Never Sometimes Often 
      
Making phone calls 1(.6 %) 47 (28.0%) 120 (71.4%) 2.71 .469 
SMS  1(.6%) 32 (19.0%) 135 (80.4%) 2.80 .418 
MMS  11 (6.5%) 71 (42.3%) 86 (51.2%) 2.45 .617 
Recording videos  31 (18.5%) 110 (65.5%) 27(16.1%) 1.98 .589 
Recording 
voice 
47 (28.0%) 102 (60.7%) 19 (11.3%) 1.83 .606 
Watching Videos 45 (26.8%) 101 (60.1%) 22 (13.1%) 1.86 .618 
Surfing the internet 
 
30 (17.9%) 63 (37.5%) 75 (44.6%) 2.28 .742 
Sending email 91 (54.2%) 65 (38.7%) 12 (7.1%) 1.53 .628 
Checking email 80 (47.6%) 72 (42.9%) 16 (9.5 %) 1.62 .655 
 
The researchers also needed to know the kind of activities the respondents often carry out with their hand phones 
and it turned out most of often send messages (SMS), 80.4% (n=135) while making phone calls and sending 
multimedia messages (MMS) accounted for 71.4% (n=120) and 51.2% (n=86) respectively. Surfing the internet 
accounted for 44.6% (n=75). Table 3 shows details of the common activities by respondents using their hand 
phones. 
 
4.2 Student Readiness towards Mobile Learning. 
 
The statements that need to be completed by the respondents is whether they are willing to use the internet 
function in their phones if we pay the bill for information bandwidth and Table 6 displays the results of the 
analysis. Results show that the number who are willing is a total 126 respondents (75%), while only 17 of the 
respondents are not willing (10.1%). 
 
Table 4: Argumentative Writing 
 
 Rating Mean S.td 
SD D NS A SA 
 
1.Argument requires 
Providing evidence 
- 2(1.2 %) 18(10.7%) 84(50 %) 64(38.1%) 4.25 .690 
2.Argument has two sides  
 
1 (.6%) 3 (1.8%) 25(14.9%) 100(59.5 
%) 
39(23.2%) 4.03 .713 
3.Argument means stating 
your personal 
opinion. 
2(1.2%) 15 (8.9%) 44(26.2%) 77(45.8%) 30(17.9%) 3.70 .906 
4.Argument means “persuasion”  2 (1.2%) 32(19.0%) 49(29.2%) 65(38.7%) 20(11.9%) 3.41 .969 
5.Argument has more than two sides.  2 (1.2%) 14 (8.3%) 40(23.8%) 73(43.5%) 39(23.2%) 3.79 .934 
6.Argument requires analysis 1 (.6%) 8 (4.8%) 27(16.1%) 77(45.8%) 55(32.7%) 4.05 .857 
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7.Argument requires 
structure of a whole essay 
4 (2.4%) 15 (8.9%) 49(29.2%) 78(46.4%) 22(13.1%) 3.59 .911 
8.Argument needs a proper 
conclusion  
1 (.6%) 5 (3.0%) 22(13.1%) 72(42.9%) 68(40.5%) 4.20 .821 
9.Other sources to get information on 
Writing Argumentative 
Essays are 
5(3.0%) 3 (1.8%) 31(18.5%) 86(51.2%) 43(25.6%) 4.02 .763 
a. Reference books  15(8.9%) 3 (1.8%) 15 (8.9%) 77(45.8%) 71(42.3%) 4.26 .791 
b. Internet 2(1.2%) 1 (.6%) 7 (4.2%) 56(33.3%) 102(60.7%) 4.52 .717 
c. Tuition  3 (1.8%) 22(13.1%) 49(29.2%) 73(43.5%) 21 (12.5%) 3.52 .935 
d. Library  - 6 (3.6%) 20(11.9%) 70(41.7%) 72 (42.9%) 4.24 .798 
SD= strongly disagree 
D= Disagree 
NS=Not Sure 
AS=Agree 
 
To explore respondents’ conceptualisations on Argumentative Writing, it is vital to analyse Table 7. A narrow 
concept of argument is reflected in the 39 and 100 statements which strongly agreed and agreed in Category 2, 
‘Argument has two sides’. This concept seems to stem from the typical ‘thesis-antithesis-synthesis’ essay that is, 
as some respondents reported, required at school. However quite a large number of respondents, 73 (43.5%) 
agree and 39 (23.2%) strongly agree to Category 5, “argument has more than two sides” and that is a good 
indication. Most respondents (mean of 4.2) also recognised that ‘Argument needs a proper conclusion’ (Cat.8) 
and many agreed that ‘Argument involves structure of whole essay’ (Cat. 7) (mean of 3.59). As for other sources 
for learning Argumentative Writing, a staggering of the respondents 60.7% (n=102) strongly agree to using the 
internet.  
 
 
 
 
Figure 3: Writing Strategy  
 
 
 
 
Most respondents have already practised good strategies for writing. For example, 47% (n=79) plan out what 
they are going to write, 44% (n=74) expand on sentences by adding on words to elaborate and 39.9% (n=67) 
review what they have written. However, deeper and better strategies such as identifying the use of different 
sentences in writing 15.5% (n=26) and writing letters to other people in the English Language, 8.9% (n=15) are 
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hardly practised by these respondents, indicating the need for more awareness of writing strategies. Figure 3 
highlights the writing strategy use by the teacher training institute respondents. 
 
 
 
Figure 4: Preferred Mobile Technological Device for learning in Future  
 
 
As can be seen from Figure 4, although smartphones are gaining popularity, only 46.4% of the respondents 
(n=78) prefer to use them as compared to laptops, 48.2% (n=81). This factor is not a main factor in designing a 
mobile web-based learning resource for Argumentative Writing as it can be accessed by any means, laptops as 
well as smartphones.  
 
Quite a large number of the respondents have very strong positive outlook for learning using mobile 
technologies. They said “yes” to doing enrichment activities while waiting for the bus/ friends/parents, 44.6% 
(n=75), using their hand phones as  learning tools, 55.4% (93%), learning whatever they want, anywhere and 
anytime, 70.2% (n=118) and using a learning resource material for learning Argumentative Writing if it is 
designed on mobile media, 55.4% (n=93).  
 
Apart from hand phones, analysis of the activities to be performed by the respondents if they have a smart phone 
was also performed. The findings also showed that almost most of the respondents had a high response on the 
answer "Yes" to the statement posed in the questionnaire. Analysis of the data collected on four activities using a 
smartphone shows a total of 80 respondents responded "Yes" to download entertainment materials, 127 
respondents said yes to downloading educational materials, 125 respondents agreed to surf the Internet and of 91 
respondents responded "Yes" to logging onto the social media activities 
 
5.0 Discussions 
 
It seems the current instruction is rather instructor-centred and it is also exam oriented. The learners are not able 
to relate their ideas in writing as it focuses more on the product rather than the process of writing. Learners are 
also not able to grasp the skills needed due to lack of time and lack of group-based activities for collaboration.  
 
It is strongly recommended that a Mobile web-based resource for the learning of Argumentative writing skills be 
developed in order to help these learners access it anywhere, anytime to overcome the said limitations. The 
resource can also be used as a teaching aid and can scaffold their learning in a comprehensive manner (R. 
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Sarasvati, 2011 and Englert, C.s. et.al, 2007). The predominant approach to learning support will be remedial but 
enrichment activities will also be included so as not to disinterest the good learners who can further improve 
themselves. 
6.0 Conclusion 
This research was carried out to conduct a needs analysis of the problems trainee teachers face in their 
Argumentative Writing. The findings reveal that trainee teachers need a mobile web-based resource to be 
developed as it can facilitate deep learning and offer more flexible learning opportunities for the learners.  
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